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The school has developed and implements an inclusion policy that is consistent with 1B
expectations and with the school’s admissions policy.

ISC Mission and Vision

ISC does not discriminate on the basis of nationality, religion, physical abilities, sexual identity,
ethnicity or cultural background. ISC is open to students with a wide range of abilities, skills,
learning styles and talents. To offer a rigorous academic programme, ISC strives to offer the
right level of challenge and support to all students. At ISC, we believe in our vision of
“developing bright futures -- one child at a time,” and the ISC Inclusion Policy provides us
guidance on how to realize this vision.
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Introduction

All children have different access points to their learning. ISC aims to provide inclusive
environments thus reducing barriers so students can participate and develop through ISC’s IB
programmes.

A barrier means that the child either:

e Has an identified need, which either prevents or hinders the child from making use of the
educational facilities which are provided for children of the same age in a mainstream
school

e Displays a significantly greater difficulty in learning than the majority of children of the
same age

ISC is an inclusive school. Our approaches to teaching, learning and pastoral care are holistic,
and take into consideration all students’ needs to support social, emotional, behavioural or
physical/medical development.

All students should be enabled to fully participate and access the learning program at
ISC. All educators involved in the planning, teaching and assessing of the ISC program
are responsible for creating an inclusive learning environment.

“Inclusion is an ongoing process that aims to increase access and engagement in learning for
all students by identifying and removing barriers to learning. It involves change and is facilitated
in a culture of collaboration, mutual respect, support and problem-solving according to the IB.”
(International Baccalaureate Organisation, “What is inclusion?” 2016)

Aims and Objectives

At ISC, inclusive education is based on the philosophy of equality, participation, and the worth
and dignity of individuals; the mainstream classroom is viewed as the most enabling
environment for students with learning difficulties. We believe that an inclusive educational
program has a value that enriches the whole community and that inclusion is a careful and
thoughtful integration of educational excellence and equity.

The purpose of all inclusive education programs is to provide children with a meaningful and
respectful learning experience that promotes their self-confidence and a sense of belonging to
a larger community.

We strive to ensure education for all children in our community and help each child to develop
emotionally, intellectually, physically and spiritually to realize his or her full potential. In order to
achieve these aims, our staff receive access to workshops, information sessions and
professional development.i

In managing learner variability and students who require access arrangements, the school aims
to:



Rights and Responsibilities

Rights Responsibilities
Students e Has the opportunity to articulate e Reflect in a principled way
their concerns regarding the e Respond to and seek feedback
challenges they face in their to improve
academic and social worlds.
e Opportunities to reflect on one’s
goals and progress
Parents e Opportunities to speak to the e Communicate with adherence to
teachers, inclusion coordinator, the admissions policy
and head of section e Work collaboratively with the
e Regularly updated on process teacher(s), maintaining an open
and progress dialogue
e Communicate with outside
support, if requested
e Develop and maintain contacts
with outside professional
services where available.
Teachers e Has the opportunity to select e Participate in training for Child
varied tools to best support the Protection
student(s) e |dentify student strengths and
e Support from the Inclusion needs
Coordinator and Team Leader e Actin the best interest of
e Open and respectful individual students to assess if
communication with all learning needs are being met.
stakeholders e Provide a classroom
environment which is inclusive
e Use varied tools and strategies
to plan, teach, and assess for
students based on language to
abilities or other identified needs
to ensure equitable access to
learning
e Provide interventions, feedback,
and resources
e Plan learning engagements that
build upon prior learning
e Monitor student progress and
keep records
e Teach cooperatively with
colleagues
e Liaise with the Inclusion
Coordinator and Team Leader
e Communicate with the parents
and students
Leaders e Open and respectful e Recognizes legal expectations

communication with all




stakeholders e Actin the best interest of

e Allocation of the resources individual students to assess if
e Decision-making authority for learning needs are being met.
different aspects of inclusion e Promote differentiation and

account for learning styles which
encourages full participation.

e Provide professional support to
staff.

e Give staff information regarding
students who need
accommodations.

e Encourage staff to continue to
develop a healthy campus
attitude to all students with
learning difficulties

e Monitor the identification and
assessment of students

e Communicate the school’s
Inclusion Policy to the
community and stress the
importance of parental
involvement in their child’s
learning.

e Ensure school management
communicates appropriate
information to parents regarding
Primary Years Programme
(PYP), Middle Years Programme
(MYP), and Diploma Programme
(DP) dispensation and course
choices for students with
barriers.

e Maintain inclusion resources in
the school.

e Review current and new
pedagogy regarding inclusion.

e Communicate with the parent(s)
about the progression of the
students' learning and
moderations that were/are in
place.

Admission

Within the current inclusion structure at ISC, we are unable to offer a programme for students
with severe learning disabilities (e.g. severe speech disability, severe autism, severe physical
disability, etc).

However, one of our beliefs at ISC, our school mission is that every child matters, and we will
discuss the needs of any student on a case-by-case basis. Parents of children with learning
difficulties who are being considered for admission to ISC must present a psycho-educational



assessment that has been conducted by a licensed educational psychologist within the
previous two years. These results will determine the appropriateness of the child's enrollment in
the school.

ISC requires that parents inform the school of any previous learning support and disclose any
information regarding academic or social-emotional supports including an Individual
Educational Plan (IEP) of their child or children.

Previously identified learning needs or previously received support must be communicated at
the time of application. In some cases, parents may be asked to commit to external support. If it
later transpired that the child had a previously diagnosed condition or that prior testing took
Place and the parents did not provide this information, the student's admission file and
continued enrollment will be reviewed, with a final decision at the discretion of the ISC
Admissions Committee.

If the need for an educational psychological evaluation and/or the introduction of additional
support is identified after enrollment is completed, ISC will require full parental cooperation in
order to provide a programme which is in the best educational interests of the student.

ISC reserves the right to revoke enrollment at any time during the first semester if the team
determines that the student requires more support than the ISC program can provide.
These guidelines affect all students applying to, or enrolled at ISC.

Access Arrangements

The school employs an Inclusion Coordinator who works with individual students on very
specific intervention programmes. They meet with them to plan, review, and adapt the learning
programmes where necessary. These meetings use the Individual Education Plan (IEP) as a
basis for discussion.

An IEP Team is formed on a case-by-case basis dependent on the specific needs of each
student's IEP. The team may include the Inclusion Coordinator, Team Leader, Counselor (DP
only), or Programme Coordinator depending on the IEP requirements. The team remains
dynamic while being overseen by the Inclusion Coordinator.

The IEP team also help to plan and discuss any programmes of work for individual students
which are delivered by the teachers. The team plans and reviews IEPs each semester.

The School Counsellor (DP) works on a daily basis with individuals and small groups to support
their emotional and behavioural needs. The Inclusion Coordinator meets regularly with the
School Counsellor (DP), Team Leaders and Heads of Programs to discuss any Pastoral
Support Plans. The Counsellor (DP) and Inclusion Coordinator work closely with Programme
Coordinators and report to the Head of Programs.



Teaching Students With Different Needs

ISC acts in accordance with §37a of the Schulunterrichtsgesetz (Bundesrecht Konsolidiert,
Schulunterrichtsgesetz §31a, 2015) rules and regulations of the Austrian government, and
applies all standards of differentiation strategies. Local Legal obligations

Austrian standards are:

Individualisierung des Unterrichts Individualized lessons

Differenzierter Unterricht in den Klassen Differentiated classes
Begabungs-einschliellich Fostering the needs of talented and gifted
Begabtenférderung students

Malnahmen der inklusiven Pddagogik und | Measurements taken regarding inclusive
Diversitét pedagogy and diversity

Férderung in temporér gebildeten Promoting grouping and regrouping of
Schiilergruppen students

Zusammenarbeit und Unterricht im Collaboration between staff members and
Lehrerteam teaching teams

Differentiation to Meet The Needs Of All Students

At ISC, we understand that students need differentiated and modified strategies to provide
greater access to learning. Differentiated instructional strategies are best practices, and all
students in every class are recipients of differentiation. Differentiation strategies are based on
the learning and teaching needs of the students and the classroom and are adjusted on a
case-by-case basis given student need.

Practices for successful learning and teaching include, but are not limited to:

Promoting Learner Agency
Technology used to support multiliteracies: digital, media, information, critical, and design
literacy
e Multimodalities: to understand and communicate through visual, textual, linguistic, spatial,
aural, and gestural “modes”.
o Oral: broadcasts, news reports, radio shows, talks, speakers and other oral media
o Written: Google Classroom, newspaper, books, magazines, worksheets and
others
o Visual: posters, pictures, films, clippings from papers, images from the internet
and others
Dynamic grouping and regrouping
Key material on various platforms (videos, computer, simulations, games)
Student goal setting
Flexible seating
Scaffolding long-term projects
Flexible reading format


https://www.ris.bka.gv.at/NormDokument.wxe?Abfrage=Bundesnormen&Gesetzesnummer=10009600&Artikel=&Paragraf=31a&Anlage=&Uebergangsrecht=

e Workshops to repeat/extend skills
e |earning contracts
e Entry Points (pre-assessment to allow multiple levels of mastery)

Inclusion of Students With Identified Access Arrangements

Process for evaluation of needs
The following stages outline the support offered to individual students at ISC:

1. Alert: Teachers observe and identify students of concern. File a referral form (see
Appendices).

2. Observation: by Inclusion Coordinator

3. Identification: Student history reviewed by the Inclusion Coordinator; Head of Programme
informed.

4. |EP team meeting: Parents invited to meet with Inclusion Coordinator and classroom
teacher (participants may change depending on the case)

5. Testing: Parents will be asked to provide additional testing to identify needs of the
student. (Inclusion Coordinator)

6. Evaluation: Analysed by Inclusion Coordinator

7. Individual Education Plan (IEP): Created by IEP team (team varies case by case).
Agreements stated in IEP

8. Assessment and Review: Once per semester. Inclusion Coordinator to initiate meeting



ALERT/REFER

After an ongoing effort of the
teacher to apply best practice
strategies, documented

differentiation and initial parent
contact, teacher alerts

OBSERVE

Inclusion coordinator starts
record and observes for several
weeks (2-3 weeks)

DISCUSS

Inclusion coordinator informs Head of
Section. The team discusses next steps:

Historical data of the student
Differentiation strategies that work

Inclusion coordinator via
referral form

MEET EVALUATE CREATE

Parent meeting to discuss
observations and educational
pathways and possibility of an

evaluation

Inclusion coordinator reads the
evaluation, creates |EP and shares it
with team and parents

Parents agree to evaluation. Team
provides contacts.

REFLECT MEET

OBSERVE ‘

Team meets to discuss progress and
includes families as needed

Team assesses and reviews

Ongoing observation and

every 6 weeks discussion on progress

Students who arrive at ISC with an identified access arrangement

The Inclusion Coordinator will contact the family and discuss the extent of accommodations
needed. In order to serve the student’s needs, ISC might require additional funding and/or
support from the family.

An IEP will be established. In IEP meetings with parents and teachers, the IEP will be
frequently evaluated and, if necessary, adjusted.

A formal psychological evaluation must be provided by the family in order to be eligible
for access arrangements.

The process of completing an educational psychologist’s report can be time-consuming and
expensive, so ISC highly recommends families to consider having it done as soon as possible.
Parents should meet with the Inclusion Coordinator prior to scheduling an appointment with an
educational psychologist to ensure documentation will be recognized by the IBO. For the IB
Diploma Programme examinations, psychological evaluations may not be older than two
years.

All psychological/psycho-educational/medical reports must:

e be legible, on paper with an official letterhead, signed and dated
e state the title, name and professional credentials of the person (or persons) who has
undertaken the evaluation and diagnosis of the candidate



e state specifically the nature of the learning support requirement, and the tests or
techniques used to arrive at the identification
be consistent with the coordinator’s request for assessment arrangements
be accompanied by a translation into English, French or Spanish, if it is not written in one
of the IB working languages.

All psychological/psycho-educational reports must:

e be based on the candidate’s performance on nationally standardized psychological tests
(where available and published, recent editions of standardized tests should be
employed)

e report results as standard scores, which have a mean of 100 and a standard
deviation of 15, and not percentiles or age/grade equivalents

All students:

Once a diagnosis has been established, the IEP team drafts an IEP. An IEP is an active,
working document and includes: information about the student, needs to be addressed with
goals for teachers, parents and students, a modified schedule, modified assessment modalities,
and modified assignments.

The IEP is reviewed and annotated if needed with the family of the student. Conditions that are
likely to require an IEP include, but may not be limited to:

Autism spectrum

Attention Deficit Disorder

Medical conditions (can be temporary eg: concussion)

Physical and/or sensory challenges (eg: auditory, visual)

Speech and communication challenges

Social-emotional difficulties (eg: social anxiety)

Specific learning difficulties (eg: dyslexia, dysgraphia, dyscalculia)

VI. Assessing Students With Different Needs:
Inclusive and Fair Assessment

After a student has been professionally evaluated and recommendations shared with ISC,
assessment modifications are communicated to teachers. Assessment modifications refer to
the support a student needs to be successful on Formative and Summative Assessments given
barriers the student faces. Format, timing or delivery of assessment may be modified. The
content of the assessment, however, is not modified on formative and summative
assessments.

All modifications to assessment depend on the student’s standard score as given in the
evaluating report. Arrangements can take the form of:



Specific accommodations for official IB examinations

MYP

DP

Amanuensis (scribe) for all forms of
assessment where a student is unable to
provide a handwritten response or use a
computer

Extra time to complete tests

Assistive Technology: Access to writing
aids

Readers

Communicators

Prompters

Modifications to examination papers for
students with visual/hearing impairments
Audio recordings of examination papers
and responses to examination papers
Transcriptions

Alternative venues for examinations
Extensions to deadlines

Assistance with practical work

Separate work space

Modified format

Rest breaks

Additional time to complete assignments

Require Pre-Authorization for Exams

Amanuensis (scribe) for all forms of
assessment where a student is unable to
provide a handwritten response or use a
computer

Extra time to complete tests

Assistive Technology

Readers

Communicators

Prompters

Modifications to examination papers for
students with visual/hearing impairments
Audio recordings of examination papers
and responses to examination papers
Transcriptions

Alternative venues for examinations
Extensions to deadlines

Assistance with practical work
Exemptions from assessment

Modified format: The following modifications can normally be made to assessment task
descriptions:

Changes to print on assessment handouts: Enlarge print and/or a change of font may be
requested for students with visual challenges and other processing issues for which they

require this arrangement.
Printing on colored paper

Modifications to the visual complexity / modified layout: Simplifications to the layout or
visual complexity of an examination paper can normally be made. (Ex: 2 pages instead of
back to back). The visual content will only be simplified if this can be achieved without
compromising the assessment objectives of the task.

Modification to the format of the assessment: offering an oral test as opposed to a written

test.

Modified time: Additional time may be authorized for written assessments and tests and for
certain activities connected to the students' needs. The additional time given will depend on the
student's score as stated in the evaluation report and can go from 10% to 50% additional
time.

Rest breaks: At the discretion of the teacher, a student who is allowed additional time may
complete his/her assignments and tests in a separate room. When requesting additional time, it
is important to bear in mind that too much time may be tiring and therefore counterproductive
for a student.




Modified delivery: Access to a different mode of course work: home access, one-to-one
student-teacher conferences.

Access to writing aids: May be authorized for written assessments and tests and for certain
activities connected to the student's needs such as:
e A medical, physical or sensory condition which renders the candidate incapable of writing
or writing for long periods of time as demanded by the assessment task.
e Dyslexia and Dysgraphia

If a student is authorized to use a reader, scribe and/or prompter, the same person should fulfill
both or all roles whenever possible. The student’s evaluation will hold this information, which is
securely stored in the SEN office.

Accommodations may include:

Word processor

Spell checker

Speech recognition software

Scribe

Live scribe: a special pen that writes the dictated response of a student (has to be
provided by parents)

Speech to text to speech tools (has to be provided by parents)

Access to notes

Fidget tools

Access to readers: To be eligible to use a reader or reading software a student must show
evidence of a medical, physical or sensory condition which impairs the student's reading.

Access to speech and communication: Students with speech and communication difficulties
may need assessment modifications to access some components of the assessment task. The
use of communicators or augmentative speech equipment may be authorized in these
circumstances.

Additional exam invigilator needs will be covered by parents. This means that if the student
requires a separate room for their exam, the school reserves the right to ask the parents to pay
for the person who is supervising the extra exam room.

VII. Storage of Confidential Information

Three levels of information sharing will be used, and each has a different level of information
security:

Diagnostic Psychological report - The report from the psychologist indicates a student’s
Strictly confidential scores on tests such as reading, writing, and speaking.
It may also contain a medical diagnosis, and
sometimes contains private family information.

Only the SEN Coordinator and Programme
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Coordinator (PYP, MYP or DP) is allowed access to
this. A copy will be kept in a locked filing cabinet or on
a secure server with no outside access. Teachers will
not be given access.

Psychological evaluations are required to send to the
IBO in order for assessment arrangements to be
authorised. Records will be destroyed or returned to
the family (if requested) when the student graduates.

|[EP - Individual Education Plan

The IEP may contain confidential information such as
a diagnosis or overview of test scores.

Diagnosis, and any other sensitive or private
information, will be shared with teachers as needed.

List of accommodations and
teaching strategies -
Shared between teachers

Class teachers will have access to lists of students that
contain basic details of the testing arrangements
(accommodations) and teaching strategies for
individual students.

This form is used for students with a psychological test
and those without one. No medical or confidential
information will be shared here.
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VIIIl. Appendices

Student Referral Form (MYP)

Date of referral

Name of the Student

Grade Level

Member of staff

Has this student been Yes/No
discussed with Parents
When?
Please tick the areas of Communication and interaction ____

concern
Cognition and learning

Social, emotional and mental health difficulties __

Sensory and/or physical difficulties ____

1. Briefly explain what difficulties the student has been experiencing in accessing the
curriculum.

2. How have you differentiated for the student?

3. Action taken by the Team Leader:
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Resolved:

To be monitored:

Signed: Date:

Student Referral Form (PYP)
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https://docs.google.com/forms/d/e/1FAIpQLSewf9RhZD1F65BsBBJwF8urlypef37VybATMtJ-gSWaEbBbWQ/viewform?usp=sf_link

